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The aim of this study was to determine middle school 7th grade students’ 
opinions on controversial issues. In the research, screening model and 
quantitative research method has been used. The sample of the study consists 
of 7th graders from 5 public schools located on the center of Demirci district 
of Manisa province. The 5-point Likert-type questionnaire prepared with 20 
items has been applied to 203 students. The data has been put into 
the statistical program and analyzed. By determining means, deviations and 
frequencies of all items in the survey, it has been tabulated and interpreted 
separately. “Mann Whitney U” and Kruskal Wallis H” tests have been used 
to find out whether the students’ opinions about which subjects can be 
discussed in the classroom, shows significant difference according to various 
variables or not. Interpretation of the results has been done by 
the significance level of 0.5. According to the findings of the research, 
the topics that the students want to discuss the most in the classroom 
respectively are human rights, multiculturalism, election system, animal 
rights and freedom of the press. The topics that the students do not want to 
discuss in the classroom are terror and violence. When the results of 
the research has been examined according to various variables; significant 
differences has been seen in different items, such as: The Gender (Military 
System, Religious Communities, Fanaticism and Cloning), Reading Books 
(TV Broadcasts), The Education of Father (Religious Communities, 
Multiculturalism), The Education of Mother (Military System, Religious 
Communities and Cloning), Father’s Profession (Religious Communities, 
Fanaticism, Internet and Elections System), Mother's Profession (Religious 
Communities) and Family Income Status (Internet). 
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1. INTRODUCTION 


Individuals create meaning by associating knowledge with real world is one of the basic approaches 
accepted in today's educational programs [1]. Nations with a culture of democracy have tried to make young 
people have the necessary skills for the solution of controversial issues by including controversial issues in 
the curriculum [2]. Controversial issues are based on individualism in pluralism, economic, political and 
social issues which consisted of various values, interests and different ideas [3]. It is one of the aims of 


controversial issues to raise critically 


thinking, effective and purposeful citizens [4]. Teaching controversial 
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topics includes a number of important acquisitions for teachers, students and the community [5]. 
The tendencies of the students who are constantly participating in class and discussion in the classroom are 
expected to develop as [6, 7]: Make choices in their future lives; Embrace democracy and defends democratic 
values; Show efficiency in political debates; Follow the political news in the media with attention; Interest in 
current politics; Feeling the ability to influence state policy increases their self-confidence. 

Education and training that prepares children for life has to be familiar with current events and 
controversial issues. In order to gain knowledge, skills and values to the students, it is necessary to base 
the topics covered in the course on current and controversial issues and their results [8, 9]. Controversial 
issues are those that contain discussions about beliefs and values, which concern the whole society and which 
are important to almost all of the society, these Controversial issues are the issues that aren’t accepted by 
the world or on which there isn’t any consensus [5]. Controversial issues should be included in the content of 
social studies course. The matter which one of the aims of social studies, “By being aware of being a part of 
humanity, shows sensitivity to the issues concerning his/her country and the world” is related to the teaching 
of controversial subjects. The teachings of controversial subjects in social studies course enables individuals 
to follow the world more closely and prevents them remain indifferent to the world they live in [10, 11]. 

The application of opposing views and discussions in a specific perspective and in the setting of 
the course will be beneficial in the implementation of citizenship education and academic education [12]. 
Followings are the main reasons why controversial topics are included in the curriculum [13-16]: Increasing 
students' critical perspectives; Developing social and interpersonal communication skills; Developing 
students' interests and beliefs as active citizens and increasing their self-confidence; Preparing students for 
their future life as an effective citizen and to helping them grow as an effective democratic citizen; Making 
them adopt, internalize the democratic values and demonstrate these functions. 

We can say that an education that is not integrated with the social life and that is remained far from 
the society has happened to be an education that contradicts its own aims. Since one of the prominent goals 
of the education system is to prepare students for life and to educate them as coping and questioning 
individuals for the problems that will arise in front of them in a lifetime, Integrating the controversial and 
current topics into social studies and other branches of social sciences in a planned way is appropriate for 
the aims of social studies courses to encourage students to generate ideas by brainstorming them [17]. 
Controversial issues should be included in social studies education programs because of the guiding role of 
students in dealing with the problems that they might bump into in the future and making the right 
decisions. Controversial issues' being a part of the social studies education program is explained in eight 
articles [18, 19]: 

“Demonstrating controversial issues within educational institutions rather than outside, 

being sorter in structuring chaos enriches the educational experience. Discussion can 

contribute to the learning process when it is usefully managed. It teaches students that they 

are strong in understanding the democratic diversity of society, placing controversial issues 

in the secondary plan shows that students are not trusted to be sensitive to the various 

problems of the community they live in. Placing controversial issues in the background also 

suggests that other individuals who are even adults in this context, do not know how to deal 

with the chaos, instead of that, trying to make students and society understand 

the importance of controversial issues and maintaining their position on the agenda can 

provide an important shaping task for the functioning of democracy” 

The teaching of controversial subjects is very important in order to avoid the range of mistakes 
starting from the first level of education. It is thought that the upbringing of individuals who can express their 
thoughts, open to different ideas and without prejudice is extremely important for the future of our country. 
Providing children, the ability to live with other people in an ever-changing world is one of the most 
important responsibilities of social studies [20]. The social studies curriculum recommends living in 
harmony with other people and socializing [21]. It is important to respect different views in order to live in 
harmony with other people in the community [22]. Respect for differences is essential for intercultural 
competence [23-27]. 


2. RESEARCH METHOD 

The research has been prepared with a screening model. The screening model is one of the most 
widely used models in social sciences and related applied fields. Screening researches are the processes of 
asking a lot of people the same questions and examining their answers [28]. The subject of the research has 
been tried to be defined with the situation that it is in. It has been conducted with the survey technique of 
quantitative method within the scope of screening model. 
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2.1. Study group 

The sample of the study consists of 203 students attending 7th grades at 5 public middle schools 
located on the center of Demirci district of Manisa province. The selection of 7th grade students as a sample 
has been influenced by the fact that the grade having the highest number of social studies courses and it is 
the last levels those social studies has been taught. In the sample selection, an appropriate sample has been 
benefited from. The fact that schools are easily accessible has been effective in selecting them as samples. 
The Schools in the Sample are as Follows: 75. Yıl Alime Pasa Middle School, Demirci Imam Hatip Middle 
School, Fatih Middle School, Makine Kimya Hüseyin Çamtepe Middle School, Ziya Gökalp Nurettin Kelem 
Middle School. The sample of the study consists of 203 students attending 7th grade of these schools. 54.7 % 
of the sample (n = 111) are male students and 45.3 % of the sample (n = 92) are female students. These rates 
can also be examined in the Table 1. 


Table 1. Research sample 








Group n % 

Male 111 54.7 
Female 92 45.3 
Total 203 100 





2.2. Data collection and analysis 

An item pool of controversial issues has been formed. The questionnaire containing the items in 
formed pool has been sent to three experts. Twenty items have been identified in line with the consensus of 
the experts and these have formed the questionnaire. On this 5-point Likert-type formed questionnaire, there 
is a personal information form. Alpha reliability coefficient of the questionnaire has been calculated to be, 
742. Statistical package program has been used for the analysis of the data obtained from the research. 
For data analysis, frequency, percentage, standard deviation and arithmetic mean has been used. As a result 
of the analysis, it has been found that the data doesn’t show normal distribution. Since the data doesn’t show 
normal distribution, from non-parametric tests, “Mann Whitney U” and “Kruskal Wallis H” tests have been 
applied and the results have been interpreted and presented. 


3. RESULTS AND DISCUSSION 
3.1. Findings regarding the subjects the students want to discuss in social studies course 

When the views of middle school 7th grade students on controversial issues are examined, 
the highest opinion is human rights and the lowest is terrorism. All opinions can be seen in the Table 2. 
According to the Table 2, the topics that 7th grade students want to discuss in the classroom respectively are 
human rights, multiculturalism, election system, animal rights, and freedom of the press, TV broadcasting, 
media, traffic, and military system and nuclear power plants. The topics that middle school 7th grade students 
do not want to discuss in the classroom are terror and violence. The topics that the students are undecided on 
whether to discuss or not, respectively are: privatization, injustice in income distribution, fanaticism, 
religious communities and cloning. 
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Table 2. Frequency and percentage distribution of students' opinions on controversial topics 
Strongly Agree Undecided Disagree Not at All 
Agree 
f % f % f % f % f %o X Sd 
Military System 73 36.0 41 202 46 262 27 133 16 79 2.37 1.304 
Freedom of the Press 71 35.0 60 296 52 256 12 59 8 3.9 2.14 1.087 
Religious Communities 44 21.7 25 12.3 58 28.6 42 20.7 34 16.7 2.99 1.370 








Multiculturalism 95 46.8 62 30.5 32 158 8 3.9 6 3.0 1.86 1.017 
Fanaticism 32 15.8 37 182 72 35.5 42 20.7 20 99 291 1.118 
Injustice in Income D. 58 28.6 33 163 55 27.1 26 12.8 31 15.3 2.70 1.401 
Migration 28 13.8 50 246 63 31.0 42 20.7 20 99 288 1.180 
Animal Rights 90 443 51 25.1 36 17.7 18 89 8 3.9 2.03 1.156 
Human Rights 143 704 37 182 12 5.9 7 3.4 4 2.0 1.48 0.903 
Internet 83 409 73 360 27 133 13 63 7 3.4 1.96 1.054 
Cloning 36 177 25 123 75 36.9 36 17.7 31 15.3 3.00 1.276 
Substance Addiction 53 26.1 20 99 23 11.3 36 17.7 71 35.0 3.26 1.633 
Media 70 34.5 60 296 49 241 11 54 13 64 2.20 1.161 
Nuclear Power Plants 49 241 52 256 59. 291 22 10.8 21 10.3 2.58 1.254 
Privatization 40 19.7 50 246 75 369 16 79 22 10.8 2.66 1.198 
Election System 93 458 52 25.6 37 182 11 54 10 49 186 1.143 
Severity 47 23.2 25 123 20 99 31 153 80 394 3.35 1.163 
Terror 44 21.7 14 69 22 10.8 29 143 94 46.3 3.57 1.620 

Traffic 70 345 51 25.1 49 241 15 74 18 89 231 1.231 

TV Broadcasts 71 35.0 68 335 40 197 11 54 13 64 2.15 1.151 





3.2. Gender related findings 

Middle school 7th grade students' opinions about controversial issues have been analyzed according 
to gender variable M1. (Male x =2.16, Female x=2.62), M3. (Male x =2.67, Female x=3.37), M5. (Male 
x=2.70, Female x=3.15), M11. (Male x =2.73, Female x=3.34) It has been found out that it shows 
a significant difference in the favour of female students (p<.05). These differences can also be examined 
in Table 3. 


Table 3. Mean, standard deviation values and Mann Whitney u test results according to gender variable 
Group N X Sd p 


a Female 111 2.16 1.365 
M1 Military System Male 92 262 1.185 0.003 


ER .. -Female 111 2.67 1.384 
M3 Religious Communities Male 92 337 1255 0.000 


aca Female 111 2.70 1.262 
M5 Fanaticism Male 92 3.15 1.048 0.008 


; Female 111 2.73 1.286 
M11 Cloning Male 92 334 1189 0.002 











3.3. Findings related to book reading 

When middle school 7th grade students’ opinions about controversial issues have been analyzed 
according to book reading M20. (Yes x=2.22, No x=1.69) There is a significant difference in favor of book 
readers (p<.05). This difference can also be examined in Table 4. 


Table 4. Mean, standard deviation values and Mann Whitney U test results 


according to book reading variables 
Group N X Sd 
Yes 174 2.22 1.198 


M20 TV Broadcasts No 29 169 0.060 0.041 











3.4. Findings related to going to private education institutions 

Middle school 7th grade students' opinions about controversial issues have been analyzed according 
to going to private education institutions; M11. (Yes x =1.83, no x=3.04) There is a significant difference in 
favor of those who do not go to private education institutions (p<.05). This difference can also be examined 
in Table 5. 
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Table 5. Mean, standard deviation values and Mann Whitney U test results 
according to going to private education institutions variables 
Group N X Sd p 
Yes 6 1.83 0.753 


M11. Cloning No 197 384 1273 ee 











3.5. Findings related to father’s education level 

When the views of middle school 7th grade students on controversial issues were examined 
according to their father's educational level, a significant differentiation in M3 and M4 was understood after 
the “Kruskal Wallis H” test. All items were analyzed separately by “Mann Whitney U” test to determine 
where the difference stems from. As a result: 

In M3, between the students whose fathers’ education level is “High School, College and 
University” graduate and the students whose fathers’ education level is “Primary School and Middle School” 
graduate, it has been understood that there is a significant difference in favor of the students whose fathers’ 
education level is “High School, College and University” graduate(p<.05). 

In M4, between the students whose fathers’ education level is “College & University” graduate and 
the students whose fathers’ education level is “Primary School, Middle School and High School”, it has been 
seen that there is a significant difference in favor of the students whose fathers’ education level is “College & 
University” graduate (p<.05). These differences can be seen in the Table 6. 


Table 6. Mean standard deviation values and Kruskal Wallis H test results 
according to father’s education level 








Group N x Sd P 
Uneducated - - - 
Primary 72 2.74 1.434 
ee H Middle School 49 2.63 1.318 
M3s Religigus Communities High School and counterparts 56 3.34 1.254 0:003 
College and University 22 3.64 1.136 
Post Graduate 4 3.25 1.708 
Uneducated - - - 
Primary 72 176 1.041 
: : Middle School 49 1.76 0.974 
M4- Multiculturaligi High School and counterparts 56 1.86 0.883 0:040 
College and University 22 2.50 1.263 
Post Graduate 4 1.25 0.500 





3.6. Findings related to mother’s education level 

When the views of middle school 7th grade students on controversial issues were examined 
according to their mothers’ educational level, a significant differentiation in M1, M3 and M11 was 
understood after the “Kruskal Wallis H” test. All items were analyzed separately by “Mann Whitney U” test 
to determine where the difference stems from. As a result: 

In M1, between the students whose mothers’ education level is “Primary School” graduate and 
the students whose mothers’ education level is “High School” graduate, it has been understood that there is 
a significant difference in favor of the students whose mothers’ education level is “Primary School” 
graduate (p<.05). 

In M1, between the students whose mothers’ education level is “Middle School” graduate and 
the students whose mothers’ education level is “High School, College and University” graduate, it has been 
seen that it shows an important difference in favor of the students whose mothers’ education level is “Middle 
School” graduate (p<.05). 

In M3, between the students whose mothers’ education level is “Primary School” graduate and 
the students whose mothers’ education level is “College and University” graduate, it has occurred that there 
is a remarkable difference in favor of the students whose mothers’ education level is “Primary School” 
graduate(p<.05). 

In M3, between the students whose mothers’ education level is “Middle School” graduate and 
the students whose mothers’ education level is “High School, College and University” graduate, it has been 
seen that it shows an impressive difference in favor of the students whose mothers’ education level is 
“Middle School” graduate (p<.05). 
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In M11, a noteworthy difference has been shown in favor of the students whose mother’s education 
level is “Uneducated” as compared to the students whose mother’s education level is “College and 
University” (p<.05). 

In M11, a significant difference has been shown in favor of the students whose mother’s education 
level is “Primary School and Middle School” graduate as compared to the students whose mother’s education 
level is “High School, College and University” (p<.05). These differences can be seen in the Table 7. 


Table 7. Mean, standard deviation values and Kruskal Wallis H test results 
according to mother’s education level 








Grup N x Sd p 
Illiterate 4 2.25 1.258 
Primary 102 2.26 1.297 
aN Middle School 51 2.02 1.157 
Ml: Military;System High School and counterparts 29 3.03 1.322 one 
College and University 15 2.80 1.136 
Post Graduate 2 4.00 1.414 
Illiterate 4 2.75 1.708 
Primary 102 2.87 1.460 
S i Middle School 51 2.75 1.146 
MS) Religious Communities High School and counterparts 29 3.34 1.317 0:046 
College and University 15 3.80 1.146 
Post Graduate 2 4.00 1.414 
Illiterate 4 STA .957 
Primary 102 3.08 1.246 
F Middle School 51 3.25 1.214 
M11. Cloning High School and counterparts 29 2.48 1.299 0:017 
College and University 15 2334 1.175 
Post Graduate 2 4.00 1.414 





3.7. Findings related to father's profession status variable 

When the views of middle school 7th grade students on controversial issues were examined 
according to their Father's profession status, a significant differentiation in M3, M5, M10 and M16 was 
understood after the “Kruskal Wallis H” test. All items were analyzed separately by “Mann Whitney U” test 
to determine where the difference stems from. As a result: 

In M3, a significant difference has been seen in favor of the students whose father’s profession is 
“Civil Servant” as compared to the students whose father’s profession is “Laborer and Farmer” (p<.05). 

In M5, a noticeable difference has occurred in favor of the students whose father’s profession is 
“Civil Servant and Self Employed” out of “Civil Servant and Self-Employed” as compared to the students 
whose father’s profession is “Laborer” (p<.05). 

In M5, an impressive difference has been found out in favor of the students whose father’s 
profession is “Farmer” as compared to the students whose father’s profession is “Laborer and 
Retired” (p<.05). 

In M10, a big difference has been shown in favor of the students whose father’s profession is 
“Farmer” as compared to the students whose father’s profession is “Civil Servant, Laborer, Shopkeeper, 
Retired and Self-Employed” (p<.05). 

In M16, a remarkable difference has been seen in favor of the students whose father’s profession is 
“Laborer” as compared to the students whose father’s profession is “Farmer” (p<.05). 

In M16, an important difference has been calculated in favor of the students whose father’s 
profession is “Self-Employed” as compared to the students whose father’s profession is “Civil Servant and 
Farmer” (p<.05). These differences can be seen in Table 8. 
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Table 8. Mean, standard deviation values and Kruskal Wallis H test results 
according to father’s profession status 








Group N X Sd p 
Civil Servant 29 3.59 1.053 
Laborer 67 2.99 1.365 
Shopkeeper 26 3.15 1.461 
M3. Religious Communities Retired 6 3.00 1414 0.047 
Farmer 50 2.50 1.826 


Unemployed 4 3.00 1414 
Self-Employed 21 3.10 1.375 
Civil Servant 29 3.17 1.391 


Laborer 67 2.58 1.032 
Shopkeeper 26 2.77 1.243 

M5. Fanaticism Retired 6 2.17 0.983 0.034 
Farmer 50 3.20 1.125 


Unemployed 4 3.00 1.414 
Self-Employed 21 3.24 1.221 
Civil Servant 29 1.83 1.037 


Laborer 67 1.79 0.862 
Shopkeeper 26 1.73 1.002 

M10. Internet Retired 6 1.50 0.548 0.007 
Farmer 50 2.52 1.249 


Unemployed 4 225 1.500 
Self-Employed 21 1.67 0.796 
Civil Servant 29 1.79 1.082 


Laborer 67 215 1.145 
Shopkeeper 26 1.96 1.183 

M16. Election System Retired 6 1.83 0.983 0.026 
Farmer 50 1.62 0.967 


Unemployed 4 200 0.816 
Self-Employed 21 2.62 1.396 





3.8. Findings related to mother's profession status 

When the views of middle school 7th grade students on controversial issues were examined 
according to their mother's profession status, a significant differentiation in M3, M5, M10 and M16 was 
understood after the “Kruskal Wallis H” test. All items were analyzed separately by “Mann Whitney U” test 
to determine where the difference stems from. As a result: 

In M16, an impressive difference has been noted in favor of the students whose mother’s profession 
is “Housewife” as compared to the students whose mother’s profession is “Laborer” (p<.05). These 
differences can be seen in the Table 9. 


Table 9. Mean, standard deviation values and Kruskal Wallis H test results 
according to mother’s profession status 








Group N X Sd p 
Civil Servant 16 3.38 1.204 
Laborer 14 3.71 1.383 
MERE PA Shopkeeper 2 4.50 0.707 
M3. Religious Communities Retired 1 334 1.254 0.039 
Farmer 170 2.86 1.363 
Unemployed - - - 





3.9. Findings related to family income status 

When the views of middle school 7th grade students on controversial issues were examined 
according to their family income status, a significant differentiation in M10 was understood after 
the “Kruskal Wallis H” test. All items were analyzed separately by “Mann Whitney U” test to determine 
where the difference stems from. As a result: 

In M10, an impressive difference has been calculated in favor of the students whose family income 
status is between “1000-1999” as compared to the students whose family income status is between “2000- 
2999 and 3000-3999” (p<.05). These differences can be seen in the Table 10. 
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Table 10. Mean, standard deviation values and Kruskal Wallis H test results 
according to family income status 








Group N X Ss p 
0-999 30 213 1224 
1000-1999 33 245 1.175 
2000-2999 83 178 0.842 

M10. Internet 3000-3999 30 173 1048 041 
4000-4999 10 1.80 1.033 


5000 and upper 17 2.00 1.225 





3.10. Discussion 

In the research that [1, 17] did, primary school intern teachers stated that one of the most important 
topics that they want to be brought into class and discussed is “Human Rights.” In our research we did, 
the first issue that students want to discuss in the classroom is “Human Rights”. According to these results, 
we can say that the first issue that primary school intern teachers and the students want to discuss in the class 
is “Human Rights” and there is a parallelism between these two groups. In the same research, “Military 
System”, “Religious Communities”, “Fanaticism”, and “Cloning” are among the last 10 issues that primary 
school intern teachers want to bring into the class and discuss. These subjects are in common in both studies 
conducted. According to the research we can say that students are undecided about discussing the issues 
“Religious Communities”, “Fanaticism”, and “Cloning” but they want to discuss the issue “Military System” 
in the class. 

In the research that Çopur [29] did, it is seen that “Freedom of the Press”, “Multiculturalism”, 
“Violence”, “Traffic” and “TV Broadcasts” are among the first 10 issues that primary school teachers want to 
be discussed in the class. In the research we have carried out, it has occurred that students also want to 
discuss the issues “Freedom of the Press”, “Multiculturalism”, “Traffic”, and “TV Broadcasts”, which are 
the issues that social studies teachers want to deal with in the class. According to the findings we have from 
our research, it can be said that “Violence”, which is one of the topics that social studies teachers want to deal 
with in the classroom, is not wanted to be discussed in the class by the students. It has been seen that 
“Military System” and “Religious Communities” are among the last issues that social studies teachers want 
to discuss in the class. The result has appeared that in the research [29] has carried out, social studies teachers 
don’t want to discuss “Military System” but in this research that we have carried out, instead of teachers, 
students want to discuss it in the class. Since the issue Religious Communities’ being put at the end of 
the discussion list in the class by social studies teachers and also as a result of the students’ being undecided 
to discuss this issue, it can be said that the views of teachers and students are in the same direction. 

In the research that [11] has done, the controversial issues that social studies teachers have discussed 
in the classroom are as follows: “Human Rights”, “Internet”, “TV Broadcasts” and “Violence”. 
In the research we have carried out, it has been seen that students also want to discuss the issues “Human 
Rights”, “Internet” and “TV Broadcasts”, which are the issues that social studies teachers want to deal with 
in the class. On contrary to the teacher’s view, according to the information obtained from our study, it can 
be said that students do not want to discuss it in the lesson. 

It is seen in Öztürk’s study [11], “Military Service”, “Religious Communities” and “Cloning” are 
among the subjects that social studies teachers bring to the classroom at least or don’t want to bring. 
By looking at the results of the study, we can say that teachers don’t want to discuss “Military System” 
in the classroom According to the results of our study, instead of teachers, we can say that students want to 
discuss this issue in the class. Social studies teachers have enclosed that they do not want to deal with 
“Religious Communities” and “Cloning” items in the classroom. According to the results of our research, 
students have stated that they are undecided to discuss these items. According to these results, we can say 
that teachers' and students' opinions show parallelism. According to social studies teacher candidates, 
the most controversial issues are social problems. The most controversial issue is unemployment [30]. 
History teachers want to discuss the reforms of the Atatiirk period, military coups, Armenian and the Cyprus 
issue [31]. In order for the teaching of controversial issues to be effective, teachers and teachings need to be 
developed [32]. If a suitable environment is prepared, healthy discussions are provided and useful for social 
studies teaching [33]. 
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4. CONCLUSION 

When the results of the research are outlined, “Human Rights” is the subject that the students want 
to discuss the most in the classroom. The issue of human rights which contributes to the role of social studies 
in raising “effective citizens and individuals who have embraced democracy” is one of the basic issues in 
social studies. 

“Terror” is one of the main topics that students don’t want to discuss in the class. The issue of 
terrorism is one of the most frequent issues on the agenda of our country and in the media. We can say that 
students are not willing to discuss this issue in class because of the negative effects of terrorism on people 
and the tense atmosphere it leaves on society. 

As a result of the research, the topics that the students want to discuss the most in the classroom 
respectively are “Human Rights”, “Multiculturalism”, “Election System”, “Animal Rights”, “Freedom of 
the Press”, “TV Broadcasts”, “Media”, “Traffic”, “Military System” and “Nuclear Plants”. 

According to the findings obtained from the research, the topics that the students are undecided on 
whether to discuss or not, respectively; “Privatization”, “Injustice in Income Distribution”, “Fanaticism”, 
“Religious Communities” and “Cloning”. According to the results of the study, the topics students do not 
want to discuss in the classroom are “Terror” and “Violence”. 

The research is limited to 5 public middle schools in total and to 7th grade students who are 
attending to these schools at center of Demirci district in Manisa province. The same study can be conducted 
in different regions and at different grade levels. This study has been conducted in the screening model as 
a quantitative study. This research can be applied by being supported with a qualitative research. During 
the research, it has been witnessed that few studies carried out on controversial issues. Any studies haven’t 
been met with about controversial issues for students. We can recommend to be carried out wider and more 
comprehensive researches on these issues. By adding teacher opinions, a more detailed study can be done 
covering the opinions of students and teachers. 
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